Inclusion, Diversity and Rights of the Child

Overview Description

Inclusion means welcoming and respecting the diversity of Manchester’s
children and young people in all its forms:

Neurodiversity

Linguistic, cultural and religious diversity

Diverse life stories including attachment and trauma

Diverse sexualities, identities and personalities.

Manchester is lucky to be a thriving multicultural city which is one of the most
linguistically diverse, relative to its size, in Europe. Some 40% of Manchester’s
children speak more than one language (United Nations, 2023). Our children come
to our educational settings from a diverse set of backgrounds and with a huge range
of preschool experiences and familial and cultural influences.
When considering the potential vulnerabilities and differences of our population, it
can be helpful to consider the protected characteristics of the Equality Act (2010)
plus wider characteristics that shape lived experiences of discrimination, inequality
and privilege such as socio-economic disadvantage, occupation and care-
experience. Having a protected characteristic means that you have a right not to be
treated less favourably, or subject to an unfair disadvantage, by reason of that
characteristic. The protected characteristics relevant to children include:

e Age
Disability
Race, including colour, nationality, ethnic or national origin
Religion or belief
Sex
Gender reassignment
Sexual orientation
Pregnancy and maternity (pregnant young women would be covered by this).

As far as possible, rights of different protected groups should be balanced as there
is no hierarchy of protected characteristics. Where rights clash, this should be
treated sensitively, on a case by case basis, and in a way that ensures all interested
parties feel heard and understood.

In many settings, steps are being taken to ensure that all children are more likely to
see themselves represented in the curriculum. Using books by non-white authors,
including non-white role models in history, science and politics is important. Those
with physical and developmental disabilities, chronic illnesses, and neurodivergent
students, should also see themselves represented in print and as role models. An
acceptance of different sexualities is also increasingly embedded in PSHCE
curricula.

As well as being aware of the protected characteristics of their students, those
working with children and young people are also increasingly being asked to




understand the impact of early life experiences and trauma on children’s
development. This is because it is now understood that children with unmet
attachment needs and/or adverse childhood experiences (including trauma) are
much less likely to thrive in education.

This toolkit offers specific additional information on various aspects of diversity,
including but not limited to:

o Neur(_)diversity — incorporating:
- autism
- ADHD
- dyslexia and dyscalculia
- Developmental coordination disorder (Dyspraxia)

- selective mutism

¢ Race, language and culture

e LGBTQ+

e Medical needs

e Conditions that impact learning and development

e Other disabilities such as hearing or visual impairments

e Attachment and trauma
It is important, however, to recognise the individuality of all children and young
people’s experiences (see discussion of intersectionality overleaf). Although this
toolkit aims to support you in your work, nothing is as powerful as professional

curiosity and empathy; listening, being flexible and demonstrating empathy
when working with children and their families.




Intersectionality: considering layers of influence:

In 1990 Marilyn Loden and Judy Rosener 1developed a framework for thinking
about the different dimensions of diversity within individuals and institutions, known
as the diversity wheel. This is a useful tool for thinking about how different
characteristics intersect with systems and structures to shape a person's
experience.
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Taken from: https.//www.gov.scot/publications/using-intersectionality-understand-structural-inequality-scotland-
evidence-synthesis/pages/3/

Intersectionality was first coined by Dr Kimberlé Crenshaw in 1987 to introduce a
frame through which the intersectional discrimination faced by black women could
be made visible. E.g., that potential marginalisation from being black and from
being a woman adds up to more than the sum of both alone. Today its meaning
has broadened. It is a framework for understanding how a person's various
identities combine to create different modes of discrimination and privilege.
Intersectionality recognises multiple factors of advantage and disadvantage.?

An intersectional approach to diversity and inclusion is one where interweaving
identities are recognised. Every child is seen as a unique, multifaceted
individual with rights and we have a responsibility to consider how the
various aspects of their identity interact to affect their lived experiences.

This is an important part of becoming an ‘child friendly city!’

! Loden, M. & Rosener, J. (1990) Workforce America! Managing Employee Diversity as a Vital Resource,
McGraw-Hill Professional Publishing
2 Runyan, A.S. (2018). What Is Intersectionality and Why Is It Important?. Academe. 104 (6).
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Fundamental to Manchester’s understanding of ‘inclusion’ is ensuring that we
recognise and promote children’s rights. Manchester has embarked on work
towards international recognition as a UNICEF UK Child Friendly City.

“A child-friendly city aims to create equal opportunities for all children.

This entails identifying the most marginalized and vulnerable children, the

barriers to inclusion that they face and removing these barriers”.
https://childfriendlycities.org/guiding-principles/

A child-friendly city is one which implements the UN Convention on the Rights of
the Child at the local level. As such, the guiding principles of building a child-
friendly city mirror the overarching principles of the Convention. These principles
include:

Non-discrimination: The rights of all children are respected, without
discrimination of any kind irrespective of the child’s or his or her parent’s or legal
guardian’s race, colour, sex, language, religion, political or other opinion, national,
ethnic or social origin, property, disability, birth or other status.

Best interests of the child: The best interests of children are a primary
consideration in decisions that may affect them with the government assuring the
care and protection necessary for their wellbeing.

The inherent right to life, survival and development: Children have the right to
life, with the government committed to ensuring the maximum extent possible,
their right to survival and healthy development.

Respect for the views of the child: Children have the right to voice their opinions
and have these be taken into account in decisions that affect them.

These principles align closely to those already outlined as Manchester’s guiding
principles for inclusion.
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A summary of the UN Convention on the Rights of the Child can be found here:
https://www.unicef.org.uk/wp-content/uploads/2019/10/UNCRC summary-1 1.pdf

THE UN CONVENTION
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https://www.unicef.org.uk/wp-content/uploads/2019/10/UNCRC_summary-1_1.pdf

Becoming a Rights Respecting School

RIGHTS

Unicef@ %@/ RESPECTING

UNITED KINGDOM SCHOOLS

In line with Manchester’s goal of becoming an accredited child friendly city, many

schools in Manchester are already working towards their UNICEF Right’s

Respecting Schools bronze, silver, gold or sustaining gold award. This is

something Manchester is very proud about.

Information about this award can be found here:
https://www.unicef.org.uk/rights-respecting-schools/getting-started/

Unicef also provide really helpful free resources which can support any setting
working with children:

ASSEMBI.IES AND TEACHING 'I'OOI.S
' N

RESOURCES mu i ' W

ARTICLE OF THE WEEK PRIMARY SCHOOL ASSEMBLY SECONDARY SCHOOL KNOW YOUR RIGHTS - CHILD
PLANS ASSEMBLIES PROGRAMME RIGHTS EDUCATION CORE
MATERIALS

Read more 5 Read more > Read more > Read more >

CHILD FRIENDLY CRC TEXT AND FORCED TO FLEE FUNDRAISE IN EMERGENCIES SAFE TO LEARN ACTIVITY PACK
ICONS

Read more > Read more > Read more > Read more >

These can be found here: https://www.unicef.org.uk/rights-respecting-
schools/resources/teaching-resources/qguidance-assemblies-lessons/



https://www.unicef.org.uk/rights-respecting-schools/getting-started/
https://www.unicef.org.uk/rights-respecting-schools/resources/teaching-resources/guidance-assemblies-lessons/
https://www.unicef.org.uk/rights-respecting-schools/resources/teaching-resources/guidance-assemblies-lessons/

Particularly useful is Unicef’s ‘Article of the Week’

This is a regular set of learning activities centred on a specific article. Itis a
flexible resource is intended to provide easy-to-use, rights-related learning for
primary and secondary learners, their families and the adults who work with them.
Each topic contains PowerPoint slides with lesson and activity ideas. Examples
of topics this year are:

2022/23 Sets

» Knowledge of Rights — Article 42 - 25 August (Scotland only)

ublished 6 October
= Law and Justice — Articles 37 & 40 - published 20 October
= Remembrance - Article 38 - published 27 October
= Anti-Bullying Week — Articles 19, 15 & 2 - published 3 November
* World Children’s Day - Article 45 ~ 10 November

ional Day of People with Disabilities - Articles 23 & 2 - published

- Human Rights Day - Articles 4 and 41 - published 24 November
- Social Security and Adequate Standard of Living - Articles 26 & 27 -
published 1 Dece

d 8 December

19 January

- Safer Internet Day - published
26 January

= Freedom of Expression — Article 13 - published 2 February

= Best Interests of the Child- Article 3 — published 9 February

= World Book Day les 17, 29831 - publishéﬁ 16 February

Other helpful places to find information and resources relating to the UN
Convention of the rights of the Child are:

https://rights4children.org.uk/contact/ : this is a site for children so they can
access the information they need to support them in ensuring their rights are
considered.
https://crae.org.uk/our-guide-childrens-rights-and-law/laws-protecting-childrens-
rights : The Children’s Rights Alliance for England (CRAE), part of Just for Kids
Law, promotes children’s rights and monitors government implementation of the
UN Convention on the Rights of the Child.
https://academy.amnesty.org/learn/course/external/view/elearning/221/an-
introduction-to-child-rights : a free 90-minute webinar which introduces Children’s
Rights.
https://www.nurseryworld.co.uk/features/article/eyfs-best-practice-all-about-
children-s-rights : a site dedicated to considering children’s rights in the EYFS age

group



https://rights4children.org.uk/contact/
https://crae.org.uk/our-guide-childrens-rights-and-law/laws-protecting-childrens-rights
https://crae.org.uk/our-guide-childrens-rights-and-law/laws-protecting-childrens-rights
https://academy.amnesty.org/learn/course/external/view/elearning/221/an-introduction-to-child-rights
https://academy.amnesty.org/learn/course/external/view/elearning/221/an-introduction-to-child-rights
https://www.nurseryworld.co.uk/features/article/eyfs-best-practice-all-about-children-s-rights
https://www.nurseryworld.co.uk/features/article/eyfs-best-practice-all-about-children-s-rights

Inclusion

To p TI pS Our systems and settings are often tailored to the
needs of the ‘majority’ group, to those with more
powerful positions in society, and to those who
share experiences or identities to ourselves.

The views, experiences, and needs of individuals and groups who are marginalised in
our society are often overlooked (see chapter 1 for protected characteristics). For
example, students with minoritised racial, cultural, or ethnic identities have reported
school experiences and outcomes that differ significantly from ‘white British’ students
who identify. Similarly, neuro-diverse individuals often face stigma and discrimination, as
a result of an ableist society’s view of what is and is not ‘normal’ or ‘typical’. This stigma
can impact how some young people view the label they have been given.

We have, therefore, recommended some key points for you to consider after reading any
and all of the chapters within the remainder of the Toolkit.

Consider the communities you and your setting serve (e.g., who makes up your
student and staff populations? What aspects of individual’s identities are
important to them or influence their experience? Who is represented currently?)
Seek and listen to the voices of those communities and individuals. It is only by
listening to each other that we can begin to understand and tailor the support
required, and uncover any barriers or blind-spots (e.g., barriers to access, power
imbalance, relationships, linguistic barriers).

What beliefs, values, experiences, knowledge, and influences might you bring to
this topic? How might these differ or be similar to the communities you are
serving? How might you use these to help to have a positive impact?

How can we promote the sense of self-worth and confidence of all young people
we work with? How can we help young people to understand and have a positive
view of their possible differences (e.g., social communication differences) and
identities?




